
Letter from the Chair
Mindfulness: Technique, Process, 
and Outcome
Mindfulness is a hot topic. It is simultaneously a set of techniques, a process, and an outcome. The authors
in this issue identify and describe several mindfulness techniques for children and adolescents, including
awareness of breathing, not making judgments, and making choices. They talk about the process of
noticing thoughts, feelings, and emotions with acceptance and compassion for the internal and external
world, rather than judgment or disbelief. They emphasize that a universal outcome of mindfulness is to help
all young people grow up to be healthy and compassionate adults. 

Mindfulness therapies differ radically from most of the therapy approaches from the past 120 years. Let’s
say that your supervisor rejected your request for vacation; you had the thought, “That’s unfair,” and your
body had the corresponding physiological responses of anger, such as increased heart rate and dilated
pupils. In the 1950s, Freudian psychoanalysts would say that you couldn’t truly “understand” this reaction
because it emerged from your unconscious, which was inherently unknowable except by a trained
psychoanalyst. “That’s unfair” had its roots in your childhood and your relationship with your parent(s),
and through dreams and free association it was a pathway to unlimited richness of insight. Behaviorists
such as B.F. Skinner took the opposite position. They discounted the importance of thoughts, acknowledged
the physical reactions, and would have focused on the “punishment” of having a request for vacation denied.

In the 1960s and 1970s, cognitive therapy pioneers Aaron Beck and Albert Ellis agreed with Freud that
thoughts were very important, but they disagreed with the theory that people couldn’t make sense of their
own thoughts. Beck and Ellis argued that not only could we know where our thoughts came from, but with
minimal training we could learn to interrogate and evaluate them by ourselves. Thoughts were so powerful
that they could influence feelings and behaviors. Cognitive therapists would understand the thought “That’s
unfair” as a judgment linked to dozens of automatic thoughts and a core belief. Learning to recognize and
understand where these thoughts came from and how they influenced feelings and behaviors gave people
power over these thoughts. By the 2000s, cognitive therapies were the 800-pound gorilla of the therapy
world. Nearly every empirically supported treatment had a cognitive or behavioral basis; nearly every
problem that social workers dealt with had a cognitive-behavioral answer.

But what if disputing thoughts didn’t empower people but instead gave thoughts power over them? This
insight was the quiet revolution of mindfulness therapies. Interventions with names like Mindfulness-Based
Stress Reduction, Acceptance Commitment Therapy, Dialectical Behavior Therapy, and Mindfulness Based
Cognitive Therapy challenged fundamental assumptions of Cognitive Behavioral Therapy. The most radical
assumption in mindfulness is that our thoughts are meaningless unless we give them meaning. If your
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You’ve heard the word
“mindfulness.” You’ve seen the
announcements for “mindfulness”
workshops in the back of your
favorite mental health
publication. The term may arouse
images of peaceful human
silhouettes sitting cross-legged
against the backdrop of an
exotic setting sun. Perhaps others
may think of a combination of
freshly burning incense, flickering
candles, and beckoning gongs.
You might think of mindfulness
as the latest mental health fad,
but mindfulness is not a trendy
therapy. It is an approach to life
that has been around for
centuries—no beach sunset or
incense required! Unlike many
treatments we learn in school or

on the job, mindfulness can be
taught and learned by people
across the lifespan. What I
have found most useful about
the practice of mindfulness is
that it offers inner peace and
inner safety despite outer life
circumstances.

WHAT IS MINDFULNESS?  
Put simply, mindfulness is
awareness in the present
moment. If you are noticing
your thoughts, feelings, bodily
sensations, and the surrounding
environment in the moment—
instead of getting caught up in
the thoughts and worries of past
and future—then you are
practicing mindfulness. Becoming
aware of your own breath,

observing the room for a certain
color, truly listening to a sound,
and intentionally tasting to
experience food in a new,
focused way are all forms of
mindfulness. Mindfulness is the
practice of noticing, without
judgment, thoughts and worries
that pop up in the moment and
letting them go. 

MINDFULNESS AND YOUTH
Although most books and
programs that teach mindfulness
are designed for adults,
developmental psychologist
Lawrence Steinberg (2014)
argues that childhood and
adolescence are the ideal
stages of life in which to teach
mindfulness. While the adult

brain’s neural pathways have
been established, children’s
and adolescents’ brains are
highly malleable (which
neuroscientists call “plastic”).
Every time youth learn something
new, they are etching neural
pathways into their brains. The
more those pathways are used,
the stronger they become. In
contrast, when adults learn
something new, they modify
existing neural pathways. For
these reasons, Steinberg
considers mindfulness a
cornerstone of healthy adolescent
development. Awareness is the
foundation of all life experiences
and skills. When children
increase their awareness in the
present moment, they can
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             force that, with the family, promotes the total development
          physically.

increase attentiveness skills,
better regulate their emotions,
make safer choices, and notice
and attend to others’ emotions.
When children are present
enough to notice others’
emotions, they can develop or
enhance skills in empathy,
kindness, compassion,
forgiveness, and appropriate
social skills. 

INCORPORATING
MINDFULNESS PRACTICE
INTO YOUR WORK WITH
CHILDREN, ADOLESCENTS,
AND YOUNG ADULTS 
Step one: Start practicing.
There is no better way to teach
this skill than to know it and
practice it yourself. Not only
will you be aware of the
challenges associated with

mindfulness, but also you will
become more present and aware
as a result of your practice. We
are better providers when we
are truly present in the moment
with our clients, approaching
them from a sense of offering
rather than a sense of fixing or
controlling, and noticing and
letting go what we need to in
our own lives (our own worries,
fears, perceived failures, etc.).
Ten minutes a day of sitting
down and practicing a guided
meditation or simply focusing
on our breath is so helpful! 

Step two: Teaching
mindfulness skills. 
1. Don’t forget to breathe! It
might seem strange that we
have to remember to breathe.
After all, the average adult takes

approximately 22,000 breaths
per day (Wikipedia, 2016). But
it is precisely because we take
so many breaths that we turn on
our automatic pilot to breathe,
literally. Breathing is regulated
by our autonomic nervous system
(ANS). Luckily, breathing is the
only part of the ANS that we
can control. Conscious breathing
can help us to calm down when
our ANS is hyping us up, or it
can bring energy and awareness
when our ANS is shutting us
down. Conscious breathing is
often seen as the starting point
for mindfulness. Right now, as
you’re reading about breathing,
you’ve probably become aware
of your breathing. Do you notice
the rise and fall of your body?
What about the coolness of air
entering versus the warmth as it

leaves? You’ve taken control of
your breathing, but it might not
be very intentional. In fact, it
probably seems very artificial
and forced. But noticing your
breath is the first step in
conscious breathing. 

2. Teach conscious breathing:
Instruct your client to “breathe
in through your nose as if you
are smelling a flower and
breathe out your mouth onto the
palm of your hand.” If your kids
can’t relate to flowers, you can
substitute the smell with
something they like (for example,
pizza). Breathing into the hand
allows kids to experience the
warmth of their breath as it
leaves their bodies. Teaching
children deep breathing by
using illustrations and tangible
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supervisor denies vacation leave
and you feel angry and think
“That’s unfair,” mindfulness
approaches would say that
making a conscious choice—
for example, letting go of that
thought—is just as valid a
response as figuring out where
it came from or what it means.
Instead of saying that your anger
is rooted in childhood authority
issues or in a core belief that
the world is an unfair place,
mindfulness approaches would
say that there is value in noticing
the anger, having compassion for
yourself and others, and making
a conscious choice about what
to do with your anger. 

I can just hear you now: “This
sounds great!” Yes, it does. But
I know that some of you are
thinking to yourself, “I work
with kids who live in violent
neighborhoods and chaotic
households, who are in abusive
relationships, or who have
difficulty intense emotions. In

order for these kids to get
through the day, they have to
forget about the chaos and
violence at home, or ignore the
taunting and harassment of
peers. How does ‘noticing and
compassion’ help these kids?”  

Mindfulness approaches exist
alongside the role social workers
play in identifying and protecting
kids who are being abused or
neglected. If a child had learned
to make it through the day by
compartmentalizing thoughts
and feelings, you would not take
away that coping mechanism;
you would use your skills and
training in trauma to identify
how and when a child is
compartmentalizing, and then
incorporate mindfulness
techniques such as relaxation
and conscious breathing as
additional tools the child could
use. Thinking of mindfulness
techniques as additional coping
is useful, because it prepares
these youth for times when their

current coping mechanisms are
not required. We’ve all known
adults whose current problems
are in part due to the fact that
they are holding onto coping
mechanisms that are no longer
useful. For example, a person
who grew up with an abusive
father and learned to be
deferential in order to avoid
punishment might find that, as
an adult, being deferential keeps
him or her from getting what he
or she really wants in life (which
is a form of punishment).
Therefore, teaching young
people to be aware of their
thoughts and feelings—and how
to make conscious choices about
what to do with those thoughts
and feelings—provides them
with real control over situations.
When they find themselves in
environments where they have
real control, their mindfulness
techniques will help them to be
more healthy and compassionate.

The two articles in this issue focus
on ways of teaching mindfulness
to school-aged youth. As with
every issue, we worked with the
authors to make sure that their
articles were practical and easy
to read and that they addressed
issues of importance to social
workers. In the first article,
Kristina Marcelli Sargent, LISW,
and Jonathan B. Singer, PhD,
LCSW, describe how to teach
mindfulness techniques to youth.
In the second article, Diana
Coholic, PhD, describes several
arts-based mindfulness
techniques used in her 12-week
school-based Holistic Arts-Based
Program. She focuses on the
use of arts and movement as a
way of teaching mindfulness in
a group setting. 

Jonathan B. Singer, PhD, LCSW
Loyola University Chicago School of
Social Work
Social Work Podcast



objects also adds an extra
sensory component and fun
twist. Examples include
breathing on pinwheels (you
can even have a game of who
can make their pinwheel move
for a longer period of time, thus
encouraging slower, more
focused breathing), breathing
on a tissue while holding the
corner to keep it in mid-air, and
using a Hoberman expanding
sphere (one of those expanding
geometrical spheres) to guide
deep inhales and slow exhales.
You can even pretend these
expanding spheres are the child’s
lungs to illustrate breathing in to
fill the entire lungs (belly
breathing). Glitter bottles can be
used to teach children how their
minds can become less cluttered
and settled as they focus on
their breathing (shaking the
glitter bottle, then breathing
while watching the glitter settle).

3. Learn to stay in the present
moment. Even though very young
children live in the present
because they lack the capacity
for past or future orientation,
adults can help them identify
their basic senses and when
their senses are activated in
everyday life. After the capacity
for past and future orientation
has been developed, older
children and adolescents can
learn to stay in the present via
the concept of grounding or
anchoring. You can print coloring
pages of anchors from the
Internet and have teens write or

draw their own grounding
techniques (things that help
them feel more present in the
moment). This could be anything
from conscious breathing to
looking around the room for a
certain color, to imagining you
are putting your worries into
balloons and watching them
float away in your mind as you
choose to let them go. 

4. Practice mindful listening.
Children of all ages can practice
mindful listening with a chime.
Simply hit the chime and have
the child or teen focus and
indicate when he or she can no
longer hear the fading sound. If
you want to provide a bit more
structure, give the child a small
object (penny, pebble, etc.) and
have them imagine a stoplight.
When the chime starts, the
pebble is on green. As the chime
fades, they move to yellow (when
the chime sounds softer), to red
(when the chime has completely
stopped). Focusing on what they
are hearing, seeing, and doing
is the essence of mindfulness. It’s
amazing to see how calm and
relaxed children are during and
after this activity! 
Step three: Practice, practice,
practice—until it becomes
your practice. 
Integrating mindfulness into
your therapy with children,
adolescents, and young adults
will take time. We hope that
these suggestions inspire you to
try it out. And if you try and it
fails miserably, then you’ll get

an opportunity to practice
radical acceptance, to let the
judgment go, and to know that
next time might be different. 

Kristina Sargent, LISW, is a child and
family therapist practicing in Cincinnati,
Ohio. She is the author and illustrator
of the children’s picture book on
mindfulness Ursula Unwinds Her Anger
to help children learn such skills as
breathing mindfully, acknowledging
feelings and letting them go, and
slowing down to notice how others
are feeling (empathy). You can find
more mindfulness skills, tips, and
interventions on her blog
ArtofSocialWork.com. 

Jonathan B. Singer, PhD, LCSW, is
associate professor of social work at
Loyola University Chicago, founder
and host of the Social Work Podcast,
and chair of NASW’s Child, Adolescent,
and Young Adult Specialty Practice
Section. He is the author of Suicide in
Schools: A Practitioner’s Guide to
Multi-level Prevention, Assessment,
Intervention, and Postvention. 
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BACKGROUND
Over the past 10 years,
mindfulness-based interventions
(MBIs) with children and youth
have emerged as promising
interventions for a variety of
challenges, such as stress,
anxiety, and schooling1. Kabat-
Zinn (1990), who was one of
the first practitioners to develop
a MBI for adults in North
America, defined mindfulness
as activity that encourages
awareness to emerge through
paying attention on purpose,
nonjudgmentally, in the present
moment. Mindfulness is much
more than a set of techniques; it
is a holistic philosophy that
encourages us to explore who
we are, question our worldview,
and foster appreciation for our
experiences. 

MBIs with young people can
help them to improve their
abilities to pay attention, develop
emotion regulation and self-
understanding, and build self-
compassion. When a child
understands her feelings and
thoughts, she can make better
choices regarding her emotional
expression rather than acting
out in response to a trigger.
Learning to be mindful can help
youth to view their negative
thoughts as passing events
rather than valid reflections of
reality, and it may promote
flexible responses as opposed
to rumination (Ciarrochi,
Kashdan, Leeson, Heaven, &
Jordan, 2011). 

HOLISTIC ARTS-BASED
PROGRAM (HAP)2

My colleagues and I developed
a 12-week mindfulness program
called Holistic Arts-Based
Program (HAP) based on our

work with children (Coholic,
2011). As illustrated in the HAP
Map, it is a combination of arts-
based methods, mindfulness-
based practices and concepts,
and social group work
methodology. The children who
participated in the HAP were
between 8 and 13 years old
and were involved with the
child welfare and/or mental
health systems. The goal of HAP
was to improve self-esteem and
resilience in these children.

There is a myth that mindfulness
works best with affluent children

who attend
highly
resourced
schools with
dedicated
meditation
rooms, and that
kids in highly
stressful
environments
who attend low-
resourced
schools would
neither be
interested in
nor benefit from
mindfulness.
Nothing could
be further from
the truth.
Children who
attended HAP
consistently

reported their experience as fun
and beneficial. We found that
children reported improvements
in their emotion regulation,
mood, coping and social skills,
confidence and self-esteem,
empathy, and ability to pay
attention and focus (Coholic &
Eys, 2016). 

Most of the children who
participated in HAP were not
diagnosed with a specific
disorder or problem. They had

a variety of challenges,
such as unstable living
arrangements, poor
school performance,
teachers who did not understand
how to attend to their needs,
low self-esteem and confidence,
past abuse and neglect, and
feelings of anxiety. For example,
Edward, a 10-year-old boy who
witnessed his mother being
physically and emotionally
abused by his father for several
years, would ask questions
unrelated to a group activity,
throwing off the group’s efforts,
and would verbally put down
the other group members.
Rachel, an 8-year-old girl who
was living in foster care and
was very quiet, had trouble
maintaining eye contact with
the group members and judged
her arts-based creations
harshly, saying that they were
“no good” or “stupid.” Susan,
a 12-year-old girl also living in
foster care who was quite
talkative and gregarious,
desired instant friendships with
the other group members,
wanting to repeatedly hug them
and the group facilitators.

Many of us work with these
children across schools and
health care settings and within
mental health agencies, child
welfare services, and community

ARTS-BASED
MINDFULNESS
GROUP
Intervention
DIANA COHOLIC, PHD, RSW



development programs. Often
these children are in need of
(but lack access to) strengths-
based services and supports
that can help them to shore up
their strengths and defenses;
build basic skills, such as the
ability to pay attention and
focus; and effectively get along
with others. One of the benefits
of facilitating an arts-based MBI
is that it can accommodate the
children’s diversity, as it is not
focused on a specific clinical
problem or outcome but is a
preventative type of program
aimed at helping youth improve
their resilience by way of
learning about, and practicing,
mindfulness-based skills and
concepts. Indeed, many children
and youth need to learn basic
skills of paying attention and
sustaining this attention over
time before they can effectively
engage in school and learning.
One student said3: “Before, I
was never really mindful. I’d
always go off, but now I’m
more concentrated, like,
especially at school.”

MINDFULNESS IN SOCIAL WORK
Compared with other disciplines,
social workers have taken up
MBIs in different ways.
Importantly, more traditional
MBIs emphasize meditation
activities that require attention,
focus, and sitting still. In our
experiences, many children
who deal with the issues
described above can become
easily frustrated and disengaged,
have poor listening skills, and
have trouble remaining
physically still. These might be
symptomatic of coping skills
developed to deal with chaotic
or abusive households.
Traditional MBIs, such as
meditation4, might be triggering
for youth whose coping
mechanisms involve movement
and distraction. We believe that
even for these kids, teaching
mindfulness techniques has

value. Once a child is in a safer
environment and/or gains
access to supports within their
environment, these types of
behaviors, which are
symptomatic of their life
experiences, interfere with their
ability to learn, to relax and
feel calm and in control, and to
form positive and effective
relationships with others.
Developing one’s self-
awareness and understanding—
and learning not to judge
oneself—can provide a
foundation for making more
effective choices around one’s
feelings and behaviors.  
TWO EXAMPLES OF MBI: TAI
CHI AND THOUGHT JAR 
Tai Chi
Teaching children to be aware
of their breathing is one of the
most basic ways to become
mindful. We use tai chi
movements to improve the ability
to focus on one’s breathing
(mindful breathing). Yes,
mindfulness can happen when
kids are moving around. In fact,
for children who have trouble
sitting still, these activities can
promote success. One of the
more simple movements entails
visualizing yourself as a butterfly:

• Take a deep breath. Place
your feet shoulder-width
apart, bend your knees
slightly, and relax the arms 
at your side. Exhale.

• Slowly lift up your arms up 
to shoulder height while
breathing in. Keep your eyes
slightly open while
performing this movement.

• Repeat the up and down
movements seven times. Each
time, breathe in while lifting
up the arms and breathe out
while lowering the arms.

We facilitate 10 different tai chi
movements, and we introduce
one movement in each group
session, beginning in the second
week. By week 11, the

movements can be combined
into one fluid motion. Because
each of our group sessions is
two hours long, we usually
introduce a tai chi activity after
the group break midway through
the session. However, if the
children ask to do the activity
earlier, that is fine too. In fact, it
is a great sign of progress if the
youth understand when they
need to do it to feel calmer.
Usually, we do not spend more
than 10 minutes practicing a
movement. The children do not
always fully engage with the
activity; sometimes they can be
silly or feel frustrated, as it is
not easy to slow down and
focus on one’s breathing. The
emphasis is to encourage the
children to participate as best
they can and to practice on
their own outside of the group.  

Thought Jar
Arts-based methods are
strengths-based, fun, relevant,
and engaging for youth and
can include drawing, painting,
sculpting, music, and much more.
The arts-based activities we
facilitated are simple and do
not require expensive supplies.
The goal of the “Thought Jar”
activity is to introduce the
concept of mindfulness. I
described this activity in my
2010 book Arts Activities for
Children and Young People in
Need, published by Jessica
Kingsley Publishers (Coholic,
2010). You need a glass jar,
water, and colorful beads (the
kind you can find in any arts
and crafts store). The colorful
beads represent thoughts and
feelings. Here’s how it works:

Fill your glass jar (small- to
medium-sized jars are most
manageable) halfway with
water. Each person takes various
colored beads and drops them
into the jar one by one. Each
person takes a turn and says out
loud what their bead represents

(you will have to go around the
group a few times). The group
members listen to each other
sharing, which builds
understanding of each other’s
experiences. For example, Pete
put a shiny blue bead into the
jar because he felt sad today
when his best friend didn’t want
to sit with him at lunchtime.
When I do this activity with
someone one-on-one, we’ll go
back and forth until we have
enough bobbles in the jar (or
you can throw a handful in if
it’s taking too long!). Each child
in a group can have their own
jar, or a group jar can be used
for this activity. When you have
enough material in the jar, have
everyone take a turn swirling
and shaking the jar. We are
usually seated in a circle
around a table for this activity
(otherwise you might end up
with hundreds of beads all over
the floor), and the children pass
the jar around (if we’re using
one jar). Make sure you have a
secure lid on the jar(s) so the
water doesn’t spill out! 

As you’re shaking the jar, have
a discussion about how we feel
when we have many thoughts
and feelings all swirling around
in our minds (like a tornado)
versus how we feel when our
minds are calmer and more
focused (when the objects have
settled to the bottom of the jar
and we can see what’s inside).
It is more difficult for us to make
good choices and decisions
when we are not feeling calm
and focused. Mindfulness is
introduced as a practice that
can help us understand what all
the beads swirling around in
our minds represent. With a
better ability to focus and pay
attention to our thoughts and
feelings, we have a chance to
build self-awareness, which in
turn can lead to making better
choices and decisions, rather
than acting out a feeling. 



The way we would communicate
this to the children is to ask them
such questions as: Do you ever
feel like you have a tornado in
your mind with too many feelings
and thoughts all swirling around
so fast that you can’t tell what
you’re feeling or thinking? What
happens when you’re like this?
What kinds of decisions can
you make when this is
happening? When you feel
calmer (when the beads have
sunk to the bottom), you can
see what’s in your mind. What
kinds of choices can you make
then? When you’re mindful, it
doesn’t mean you have less
feelings and thoughts (your
head isn’t empty, just like the jar
isn’t empty) but you can actually
see what these feelings and
thoughts are. We can look into
the jar and see what’s there.
You can’t see what’s in there
when things are spinning too
fast. When you know what’s in
your mind, you can make
choices about these things
instead of acting out. We often
have several Thought Jars in the
group room and often the youth
will pick them up and spin them
around when they come in for
the group session. We also
remind the children of the
activity when they are having a
hard time paying attention.  

ARTS-BASED APPROACHES:
DRAWING/PAINTING
Arts-based creations are used
as tools for teaching, exploring,
sharing, and discussing a
concept. These works are not
created so that the therapist can
“interpret” them. While we might
form opinions about a drawing,
we need to ask effective open-
ended questions and statements
that can confirm (or not) our
initial thoughts without directly
asking a young person what
something means or why they
created something; the latter is
usually met with a shrug of the

shoulders or “I don’t know.”
Consider if the image evokes a
feeling. Does it take up the
whole page, or is it contained
in a specific area? Does part of
the image appear to be off the
page? What colors are used?
Does it appear solid, or faint
and wispy? Do parts of it
appear to be moving? Arts-
based methods are a highly
effective way to facilitate
mindfulness-based practices
with children who may lack the
skills (or interests) to engage
with a more traditional MBI.
When a child is drawing, he or
she is learning to pay attention
to his or her imagination and is
focusing on an activity. He or
she is learning to express
thoughts and feelings in creative
ways and may even discover
something about him- or herself
in the process, which develops
self-awareness. By exploring the
arts-based creations in open-
ended ways, we are learning
about children’s experiences
and developing empathy for
them in an in-depth manner. 

SOCIAL GROUP WORK
METHODOLOGY
While HAP activities can easily
be used in an individual setting,
there are many benefits to doing
mindfulness work in a group.
Groups are an ideal setting for
children to learn and practice
interpersonal skills and to gain
peer support. Working with
young people in a group setting
promotes normalization,
validation, and a sense of
belonging. Many times, children
have commented on how
affirming it is to be in a group
with peers who share their
experiences, such as living in
foster care or having a challenge
such as anxiety. Group work is
also an opportunity to support
one another and to build
understanding and mutual aid,
thereby fostering skills in

empathy and compassion. In
fact, one of the things that the
children have repeatedly
reported to like most about HAP
was the opportunity to “make
friends.” In HAP, the facilitators
always participate with the
children in the activities, which
promotes a strengths-based
approach. Also, expectations
have to be realistic; for instance,
we don’t expect the children to
sit still and attentively listen to
instructions. They move around
and interrupt, and discussions
usually occur while the activities
take place. It is important to
understand that every moment
has the potential to teach and
promote something valuable,
and to utilize these moments to
their full capacity within a
context that is compassionate,
meaningful, safe, and fun.  

Diana Coholic, PhD, RSW, is an
associate professor and the director of
the School of Social Work at Laurentian
University (Sudbury, Ontario, Canada).
See: https://laurentian.ca/faculty/
dcoholic. She can be reached at
dcoholic@laurentian.ca.
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We made two short films with
the children we have worked
with that illustrate their
experiences in our program: 
(1) Kaarina’s Story is a great
description of the program,
told from the perspective of a
10-year-old girl; and (2) Self-
Growth and Group Work is a
Claymation film made by teens
who recently participated in
HAP while attending an 
in-patient mental health
program. You can watch
the films by clicking here:
www.dianacoholic.com/
my-work/films
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Social workers who work with
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